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What Is God’s Design for Covenant Marriage 
 

HT-202 Text Lesson 4   
 

 
Deuteronomy 6:4-7  “Hear, O Israel! The Lord is our God, the Lord is one! And you 
shall love the Lord your God with all your heart and with all your soul and with all 
your might. And these words, which I am commanding you today, shall be on your 
heart; and you shall teach them diligently to your sons and shall talk of them when 
you sit in your house and when you walk by the way and when you lie down and 
when you rise up.” 
 
Teach Your Chi ldren Well  
by Skip Moen,  D.  Phi l .  
 
Teaching them to observe all that I have commanded you. . .   Matthew 28:20  ESV 

Teaching – No, we are not going to investigate the obvious connection between this 
commandment and Torah.  It’s so obvious we just won’t even mention it.  What we 
want to ask ourselves is this:  “What does it mean to teach?”  You might think that the 
answer to this question is just as obvious, but you might be surprised just how many 
paradigm assumptions are involved in such an “obvious” answer. 

Let’s start with Plato.  Following Socrates, Plato suggests that phronesis is “the right 
state of the intellect from which all moral qualities derive.  Education is thus 
admonition in phronesis and alethia as the knowledge of value and truth.”[1]  In other 
words, in the Greek world proper education is instruction in insight and the 
justification of true beliefs.  Education is the combination of experience,  
understanding and reason.  How is this accomplished?  By rational investigation of 
the world.  The system of education is to be found within the sphere of being human.  
Essentially, what human beings can comprehend is real.  Everything else is fiction. 

This does not mean that human beings must know everything.  The claim is only that 
whatever human beings can understand, grasp or investigate is real.  If some 
subject is not open to human comprehension, even in theory, then it is not a subject 
for education.  It is false.  Phronesis is virtue built on human comprehension.  What is 
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rational is good.  What is not rational is not only not good, it is error and must be 
rejected. 

Nearly all of us grew up in an educational environment that embraced this 
understanding in one form or another.  Public education is dominated by this 
humanistic perspective, but church education is not far behind.  If we decry the 
current emphasis on self-affirmation, we should wake up to the direct connection 
between Plato’s idea of phronesis and the loss of religious morals.  When Man is the 
measure of what is real, God is absent in the classroom. 

What is the Hebraic point of view?  In contrast to the Greek idea, education in the 
Semitic world begins with God.  What God says sets the boundaries and the 
subjects for teaching.  Nothing is more important than understanding the divine 
message to human beings.  There is no wisdom without God.  Therefore, teaching 
does not involve insight into human behaviors or human rationality.  Teaching 
means instruction in obedience to the outside revelation of God, instruction that 
comes from outside the human realm and is not subject to human evaluation.  I 
hear, I do.  If the explanation follows, it must come via the words of God.  This is why 
one rabbi told his student who inquired about studying Greek philosophy, “The Lord 
tells us to diligently seek Him day and night.  Use whatever time you have left to study 
Plato.”  By the way, this is the same view of education that characterizes the rote 
memorization process of learning the Quran.  The Greek world thinks.  The Near 
Eastern world obeys. 

Crosby, Stills, Nash and Young sang, “Teach your children well, . . .”  You might ask 
how you are teaching your children.  Are you a student of phronesis?  Or are you a 
disciple of Yeshua? 

Topical Index:  teach, phronesis, insight, virtue, disciple, Matthew 28:20 

[1] Georg Bertram, TDNT, Vol. 9, p. 222. 

Jewish Values and Parenting 
by Wil l iam Berkson 
 
Most Jewish parents aspire to raise their children to be a mentsh—a kind and 
responsible person. The two prevalent parenting models in America, however, are 
too extreme to teach mentshlichkeit. How, then, can we find a more balanced 
approach to child rearing that reflects contemporary Jewish values? 
 
Mainstream Models 
 
We can begin by understanding the two main stream parenting models. The first, 
based on the Christian idea of original sin, casts the ideal parent as a harsh 
authority figure who must suppress the child’s naturally predominating bad 
tendencies. Methodism founder John Wesley articulates this model in his “Sermon 
on the Education of Children”: “Teach your children...that they are fallen spirits....A 
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wise parent...should begin to break [a child’s] will as soon as it appears....Studiously 
teach them to submit to [your parental will] while they are children, that they may be 
ready to submit to [God’s] will when they are men.” 
The second child-rearing model, which developed in reaction against the 
authoritarian approach, presents the parent and child as equals. Father and 
mother are not authority figures but kind friends who educate their children into 
mature behavior through dialogue. For example, Thomas Gordon, a proponent of 
the equality model, explains how he would respond to an uncooperative child in 
Parent Effectiveness Training: “When your behavior interferes with my meeting my 
own needs, thus causing me to feel unaccepting of you, I will share my problem with 
you and tell you as openly and honestly as I can exactly how I am feeling, trusting 
that you respect my needs enough to listen and then to modify your behavior.” 
To most Jewish parents today, Wesley’s authoritarian model of breaking a child’s will 
seems overly harsh, even cruel. Gordon’s alternative, on the other hand, seems to 
grant children more power than is appropriate for their level of maturity. 
Nevertheless, each of these models appeals to different sides of the Jewish ethical 
ideal of raising our child as a mentsh. The parent as a moral authority who teaches 
a child to be honest and upright is consistent with Jewish tradition, and Gordon’s 
emphasis on chesed (kindness) is a core Jewish value. We are, therefore, faced with 
the challenge of finding the right balance of kindness and moral authority. 
Sociologist Diana Baumrind has termed this middle way between authoritarian and 
permissive parenting “authoritative” parenting. Authoritative parents, she says, are 
those willing to set reasonable limits and enforce them consistently. Their willing- 
ness to enforce limits distinguishes them from permissive parents, and their 
reasonableness and consistency distinguishes them from authoritarian parents. In 
her extensive studies of families, Baumrind has found that children in homes with 
authoritative parents perform better both in social skills and in academic 
achievement. 
This important work in social science still leaves us parents with the question: What 
exactly is “reasonable” in setting and enforcing limits? Unfortunately the “how to” has 
never been clearly spelled out. It is in this arena—determining “reasonable” 
standards—that our Jewish ethical tradition can provide invaluable guidance. 
To apply Jewish values effectively to parenting, it is important to understand that 
three different kinds of issues generally arise between parent and child— 
developmental, moral, and relationship; each calls for a different lead value and a 
different technique to put the value into practice. 
 
Developmental Issues 
 
From her office, Sarah calls her fourteen-year-old son David at home and tells him 
to put a roast in the oven for dinner. As he has never used the oven, she instructs 
him on how to turn it on and set the temperature. He puts the roast in the oven at 
the right time, but directly on the rack, without a pan. When she returns from work, 
the house is filled with smoke from the burning drippings. David is listening to loud 
music in his room, with the door closed. 
Sarah is astonished that her bright son could act so stupidly and is tempted to vent 
her annoyance: “You have messed this up unbelievably. How could you do such a 
thing? Haven’t you seen me put the roast on the pan a hundred times? And don’t you 
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know you have to check the oven to see how the roast is doing?” 
When the issue is developmental—something a child needs to learn—wise parents 
do not act on their immediate and natural reactions of disbelief and anger. Had 
Sarah vented her anger, David would, at best, have reacted defensively and, at 
worst, felt humiliated and angry for having been expected to complete a new task 
without full instructions. Instead, for developmental issues the lead value should be 
kindness (chesed), and the appropriate technique is gentle coaching. Parents 
should assiduously avoid personal criticism, and instead play the role of patient 
coach, asking questions to guide the child to a better understanding of the situation 
and offering positive pointers that will help him to respond to the task more 
successfully in the future. 
 
Moral Issues 
 
On Sunday morning, Judy, 15, tells her parents she is going to the library to study with 
her friend. She returns on time for dinner. Later in the week, another parent 
comments to her mother that she saw Judy with her friends at the mall on Sunday. 
How should Judy’s parents respond? If, out of anger, they immediately brand Judy a 
liar and impose penalties and threats of escalating punishment if she repeats her 
willful disobedience and dishonesty, they risk engendering bitter resentment and 
weakening the parent-child bond. In the end, her parents might have even less 
influence, and Judy might become even more secretive and devious. 
In contrast, a parent following the egalitarian approach might say: “When I heard 
something different from what you had told me you did, I got very upset because, if 
this report is correct, your behavior is unacceptable.” At this point the teen might 
put off the parent with other lies: “Well, we finished early at the library. I just forgot to 
tell you.” Here the egalitarian approach runs into trouble, because a parent playing 
the role of friend would be loathe to press an inquiry. The lesson here is that parents 
who do not exercise authority will find it difficult to teach their children moral 
responsibility. What response, therefore, is appropriate in disciplining a child who 
violates a moral principle by lying? 
When a child has violated a moral principle, the lead value is rebuke, and the key 
technique is compassionate correction. If parents discover that their child has lied 
and fail to label that action as wrong, then they are encouraging immoral 
behavior—or, at the very least, signaling that moral standards are not to be taken 
seriously. The Torah commands us: “Rebuke, yes, rebuke your fellow, that you not 
bear sin because of him” (Lev. 19:17). And Rabbi Yose bar Haninah adds: “All love that 
has no reproof with it is not true love” (Gen. Rabbah 54:3). 
Delivering a rebuke is fraught with difficulty. In a generation of great rabbinic sages, 
Eliezar ben Azariah said, “I wonder whether there is anyone in this generation who 
knows how to rebuke” (Ar. 16b). Our sages emphasized that, in general, rebuke 
should be handled privately and gently, in a soft voice, so as not to humiliate the 
person being rebuked. Psychologist Steven Stosny, developer of Compassionate 
Parenting, points out the important distinction between rebuke as a compassionate 
correction and rebuke as an attack designed to humiliate the child. Partly because 
parents may interpret their child’s behavior as a sign of personal failure, they may 
be tempted to verbally “attack” in the face of a moral violation—but the result of 
such an attack will likely be an escalation of anger between parent and child. 
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Parents would be wise to fol low these guidel ines for a compassionate 
response: 
 
1 .  Establ ish the facts.  To respond fairly and appropriately, a parent must first 
establish the facts with- out a loss of temper or a rush to judgment. As Pirkei Avot 
(Ethics of the Fathers) tells us: “Be deliberate in judging” (1:1). For example, Judy’s 
father or mother might begin, “Mrs. Goldberg told me she saw you at the mall last 
Sunday when you said you were going to the library. I’m upset because it looks like 
you weren’t straight with me. I love you, but we do need to be straight with each 
other. Was Mrs. Goldberg right?” 
 
2.  Use moral language to explain the principle violated.  Once the facts 
are clear, label the action as wrong and mention the principle violated. Use the 
moral perspective to clarify that this is not a power issue of “you against her”; rather, 
at stake is a principle by which both of you are bound, and which will promote love 
and trust between you. It is also important for her to understand the harm done to 
others by her actions, so that she develops the compassion that will motivate better 
actions. Judy’s mother could, for example, say: “This kind of deception is just wrong. 
Our Jewish tradition says that deceit is wrong, and it hurts people and destroys trust. 
It also makes us feel badly about ourselves. I love you, and it is from love that I say 
you need to take some action to repair our relationship, and to learn better ways to 
get what you want in life. If you can do these things you will gradually restore trust 
between us, and we both will feel a lot better.” 
 
3 .  Clari fy the role of apology and restitut ion in repairing the 
relat ionship.  We learn from Jewish tradition that the way to heal a morally 
damaged relationship is through t’shuvah (repentance). This involves apology and, if 
possible, restitution—and, in return, forgiveness by the injured party. Stosny warns 
that we should not try to force an apology from the errant child. If we do this we are 
in “attack” mode, and the child will experience the apology as a humiliation. Instead, 
we should make clear that it is the child’s free decision to apologize—not as an act 
of submission, but as an act of kindness to reach out and heal the relationship, with 
her parents and with God. In Judy’s case, her mother can explain how she can 
restore trust, first with an apology and then by fulfilling her responsibilities honestly in 
similar situations—in the beginning with greater supervision. 
 
4 .  Set consequences for possible future violat ions.  It is important for 
parents to discuss what additional consequences they will impose if their child lies 
again. As psychologist Rudolph Dreikurs has pointed out, parents should set 
consequences that have a logical relationship to the violation. For example, a 
logical consequence of lying, which destroys trust, would be to restrict Judy’s 
activities to those that require less trust. Over time, her parents could give her 
opportunities to show trustworthiness, and rebuild trust. Setting logical 
consequences for potential future violations will help a child understand that these 
restrictions are not designed to humiliate, but rather to teach honesty and heal the 
parent-child relationship. 
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5. Set a good parental example.  As parents, we always need to be mindful 
that our moral example will speak louder than any words we say. If we practice 
what we preach, our words will powerfully motivate our children. If we preach but 
do not practice, teens particularly will contemptuously reject our words. 
The child’s age is an important factor in rebuke. Pre-school children do not fully 
understand the moral dimensions of their behavior. They can learn basic moral 
behavior by watching their parents respond to their MISBEHAVIOR in a firm but fair 
way. For example, if a pre-school child hits a parent out of anger because he is not 
getting what he wants, the child should be told firmly that hitting is bad and given a 
“time-out.” When a school-age child hits a brother or sister, Stosny suggests that, 
after a time out to calm down, he is asked to say how he imagines the sibling he hit 
felt—thus building compassion. In the case of teenagers, dishonesty IS USUALLY a 
sign of other serious problems; it is important to identify these and deal with them. 
 
Relationship Issues 
 
Susie’s mother allows her to drive the family car to a party on the condition that she 
returns before midnight. Susie, 16, returns at 1:00 AM, without having phoned. In her 
anger, her mother is tempted to say: “Young lady, you are in deep trouble. How 
many times have I told you....” 
In a relationship issue such as this, an immediate angry rebuke will almost certainly 
result in Susie’s defiance and an impasse—the antithesis of resolving the problem. 
The lead value for relationship issues is justice (tzedek) in the sense of fairness, and 
the key technique is problem-solving discussion. 
In modern life, problem-solving discussion has become a vital skill both for survival 
and fulfillment. Parents and teens need to go through a “separation waltz” in which 
parents gradually give teens more freedom of action, and teens gradually assume 
more responsibility and control over decisions affecting their lives. Teenagers’ 
future success in life will depend greatly on their ability to carry through problem-
solving discussions in work, love, and family. Seeing how their parents model 
problem-solving discussions—both between parent and child and husband and 
wife—therefore becomes an invaluable training and maturing process. 
When problem-solving in the context of an unequal relationship like parent-child, 
the principle of justice still applies. The rule is that inequalities in authority should be 
justified by the purpose and function of the relationship. In other words, parental 
authority is justified by the responsibility to care for, keep safe, and raise children 
properly. It would be grossly unfair to grant such a major responsibility without the 
authority to carry it out. At the same time, the person with more power should not 
take advantage of it in a self-serving or cruel way, beyond what is justified by the 
purpose. Such advantage- taking is known in rabbinic parlance as honaat reah— a 
serious moral violation and one of the sins in the Yom Kippur confession. 
Discussions to resolve family conflicts can be very difficult because of the 
emotional vulnerability of everyone involved. Being a kind and just parent during 
their early years, when children naturally tend to submit to their parents’ authority, 
helps build a foundation of respect that will endure through the difficult teen years. 
Agreeing to abide by a “covenant of respect” can help keep parent-teenager 
discussions on track. The covenant of respect means that teens follow the biblical 
commandment to honor their parents—which, as the Talmud (Kid. 29-32) makes 
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clear, includes accepting parental authority and parental rights to set appropriate 
limits. Parents, in turn, follow the rabbinic injunction to honor all people (Avot 4:1), 
which involves listening to their child’s point of view with an open mind. 
 
Fol lowing three principles of good problem-solving discussion wi l l  
greatly increase the chances of achieving shalom bayit ,  peace in the 
home: 
 
1 .  Start Soft ly . A discussion that begins with accusation or criticism of the other 
person—child or adult—triggers the natural inclination to fight back, drastically 
reducing the chances of resolution. A soft start, by contrast, invites constructive 
conversation. 
The importance of a soft start and soft reply is established in Jewish tradition. In 
Proverbs 15:1, we read: “A soft answer turns away wrath”; in Pirkei Avot 1:15: “Receive 
everyone with a cheerful expression”; and in Ecclesiastes 10:12: “The mouth of the 
wise charms.” Beginning softly does not mean abandoning a parent’s responsibility 
to set limits or to discipline the child; it means only that we do not begin with blame. 
One of the most well-known techniques for stating a problem while avoiding an 
accusation is Thomas Gordon’s “I message,” in which we state our feelings rather 
than make a claim about facts. For example, Susie’s mom could have started, “I 
really get worried and upset when you come home late.” This technique can work, if 
not overdone, but an even better approach is to put the issue in the context of a 
common goal or common problem that both parent and child have an interest in 
achieving or solving, an approach which places both parties on the same side. 
Susie’s mom might have said, “Susie, again you are later than we agreed on, and I 
have been sitting here in a ball of worry. We need to figure out a way that we don’t 
have to go through this again, for both our sakes.” Alternatively, she could have 
begun by emphasizing the legitimate goals that each person has in the situation: 
“You want to enjoy your friends, and I want to be assured that you are safe. We need 
to find a better way for you to share the car, because this is not working.” 
Most importantly, use words and a tone of voice that invites cooperation, not 
conflict. 
 
2 .  Seek Understanding.  Seeking understanding means to ask for and to listen 
with an open mind to your child’s thoughts and feelings, and also to explain your 
own. In this way, you gain new information about the situation, show respect and 
compassion (kavod v’rachamim) for your child, and learn her viewpoint and 
desires—thereby opening new pathways to resolving the problem. Sometimes 
understanding what your child wants can help you gauge what kind of compromise 
she would be willing to accept. Moreover, as Bernard Guerney, author of 
Relationship Enhancement, points out, the listening process tends to dissolve 
hostility, increasing the likelihood of your child listening respectfully when you explain 
your own viewpoints and values. 
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3. Explore Options.  The f inal  principle,  exploring the options,  involves 
three steps:  
 
A.  Brainstorm new options,  including compromises.  Research shows that 
the process of searching for new ways to solve a problem is the most effective 
step in resolving disputes. By cooperative brainstorming, parents and children can 
surprise themselves by thinking of solutions they had never considered before. 
 
B.  Renew responsibi l i t ies.  This step entails designating individual responsibility 
to carry through each of the proposed options. If a child has failed repeatedly to 
honor a commitment, then it may be appropriate for the parent to specify in 
advance what psychologist Rudolph Dreikurs calls a “logical consequence” if it 
happens again. For example, not using the car for a specified time might be a 
“logical consequence” for failing to meet another curfew. 
 
C.  Evaluate which option is best .  It is wise to put off the evaluation phase until 
you have reached mutual understanding and have generated a number of options, 
because at this stage the discussion can easily deteriorate into crossfire of 
personal recriminations. In most situations, consensus can be reached before this 
final stage. 
There are two caveats to this problem-solving process. First, if the child is not 
mature enough to agree to a reasonable compromise, then the parent still has the 
responsibility to set limits. Second, if, as often occurs, the offending incident does not 
fall cleanly into one of the three categories of developmental, moral, and 
relationship issues, then parents should begin with what they perceive as the main 
issue first, using the appropriate value and technique, and then to submit to their 
parents’ authority, helps build a foundation of respect that will endure through the 
difficult teen years. Agreeing to abide by a “covenant of respect” can help keep 
parent-teenager discussions on track. The covenant of respect means that teens 
follow the biblical commandment to honor their parents—which, as the Talmud (Kid. 
29-32) makes clear, includes accepting parental authority and parental rights to 
set appropriate limits. Parents, in turn, follow the rabbinic injunction to honor all 
people (Avot 4:1), which involves listening to their child’s point of view with an open 
mind. 
 
Dr. William Berkson, director of the Jewish Institute for Youth and Family, is currently 
training Jewish educators and social workers around the country to lead the 
Becoming a Mentsh series of teen-parent workshops applying Jewish values to 
modern relationships. Next year, Behrman House will publish his Book of Principles, 
a new discussion edition of Pirkei Avot. 
 
This article appeared in the magazine Reform Judaism, Spring 2002, under the title 
‘The Deceitful Daughter’.  
 
1 For further information see www.mentsh.com 
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Spare the Rod? 
 
Does Judaism advise spanking a disobedient child? 
The Bible says yes. The “rebellious son” is to be put to death by stoning (Deut. 21:18-
21), and Proverbs (13:24) teaches: “He who spares the rod hates his son.” 
But by the talmudic period, these harsh doctrines of parental discipline were 
replaced with an emphasis on kindness and compassion. The Talmud defines the 
“rebellious son” out of existence (San. 71a), rules that a teacher could punish a 
student at most with a leather shoelace (Bava Batra 21a), outlaws hitting grown 
children (Mo’ed Katan 17a), and declares: “With a child, push away with the left hand, 
and draw near with the right”(Sotah 47a)—the right hand normally being the stron- 
ger. As a result of these rabbinic teachings, traditional Jewish homes were noted for 
treating their children with love and warmth. Still, corporal punishment was not 
eliminated in the traditional religious school for boys—the cheder—in Eastern 
Europe, where teachers often hit their students for even minor infractions. 
Modern social science is still divided on the question “to spank or not to spank.” In 
1996, Dr. Murray A. Straus, a professor at the University of New Hampshire, and Dr. 
Robert Larzelere of Boys Town began a continuing debate in the journal Pediatrics 
on the effectiveness of spanking. Dr. Straus argued that many studies, including his 
own, show that spanked children become more antisocial and do worse in school. 
Dr. Larzelere challenged Straus’s conclusion, claiming that the damaging effects of 
spanking are true only in cases of frequent spanking and of corporal punishment of 
older children. For two- to six-year-olds, he wrote, occasional non-abusive 
spanking (“two open-handed swats to the buttocks leaving no bruise”) is beneficial 
as a back-up to time-outs and reasoning; when the children turn seven, time- outs 
and reasoning alone—with spanking in reserve—have become so effective that 
spanking is no longer necessary. 
Both sides of the debate agree that spanking school-age children is undesirable. 
As for toddlers, nearly half of American parents oppose spanking, but, according to 
Straus, nearly all resort to corporal punishment on occasion. With the debate on 
disciplining toddlers still unsettled, A good Reform Jewish approach would be to err 
on the side of compassion and follow Straus’s advice never to spank. 

— William Berkson 
 
The fol lowing are excerpts taken from Chapters 1-4 in “To Raise a 
Jewish Chi ld”  by Rabbi Hayim Halevy Donin – Basic Books,  Inc. ,  
Publ ishers:  
 
The Torah tells us that God chose Abraham with whom to make the Covenant 
because: “I have known him, that he may (know how to) instruct his children and his 
household after him, that they may keep the way of the Lord.” Genesis 18:19. 
 
“Faith alone does not suffice. The entire moral-ethical-religious system of Judaism 
rests on the notion that faith, to be meaningful, must be translated into deed: “Not 
study is the supreme thing, but the doing.” Action is a necessary companion to both 
study and belief.  
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A good Jewish education is one that not only succeeds in transmitting knowledge or 
inspiring faith, but that transforms it all into the reality of practice.  
 
As a matter for fact, within the framework of what the Torah regards as permissible, 
it encourages the enjoyment of the “good things” of life in moderation. Holiness 
means striving for ethical perfection; it means a disciplined life where one learns to 
master one’s passions instead of being enslaved by them; it means removing 
oneself from the vulgar and the profane. 
 
In the Jewish tradition, the fantasy of ecstasy consists of endless immersion in the 
study of Torah, which provides exciting spiritual joy to the faithful.  
 
The ideal Jewish education is achieved only when the home, school, and total 
environment interact to prepare a child to take his place in the world as a 
productive, cultured Jew, aware of and committed to his heritage. Jewish education 
at its best teaches the child to think, to question, to inquire, and to analyze. It 
encourages strong physical habits and contributes to sound mental health. It 
provides a sense of significance and self-worth, a feeling that there is purpose and 
meaning to one’s life, and the satisfaction of belonging to a people which constitutes 
an historic religious-national community. Jewish education addresses itself to the 
intellect, it touches the emotions, and it affects behavior.  
 
The biblical commandment “and you shall teach them diligently to your children” 
(Deuteronomy 6:7 refers to a Torah education. In addition to the spiritual values 
inherent in the very study of Torah, its superior importance is that it could “lead to 
doing,” to the fulfillment of all the other precepts of the Torah. Torah study that does 
not lead to proper actions in man’s relationship to God and to humanity fails in its 
goals. 
 
Hebrew language is the key to a knowledge of Torah and of all the religious classics 
of our people. Torah study is impossible without it. It is only through the Hebrew 
language that one can give expression to or adequately comprehend many 
uniquely Jewish ideas and concepts.  
 
Most parents probably think of Jewish education as concerned only with training for 
religious observances, or with enhancing Jewish identity and promoting Jewish 
loyalties. It is however no less concerned with developing the best human qualities 
and the best human potential within each individual. It is no less concerned with the 
refinement of the social relationship between people. As a matter of fact, Jewish 
parents throughout the ages who took religious observances and Jewish identity for 
granted, considered their children’s character development as the aim of 
education and the most important result of religious instruction.  
 
Some of the personal qualities toward which Jewish character training is directed 
include the following elements: courtesy, honesty, integrity, truthfulness, even-
temperedness, clean speech, courage, kindness, patience, self-discipline, modesty, 
and a sense of responsibility. These qualities ought to be enhanced by respect for 
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parents and reflected in the entire range of ethical-moral laws that the Torah sets 
forth to guide our relationship with humanity.  
 
Abraham Isaac Kook, the great mystic philosopher of this century, even regards 
bodily health and physical fitness as a necessary condition to spiritual power. He 
writes: “The body needs to be healthy and whole for the purpose of spiritual 
rejuvenation …the more strength the body achieves, the more it enhances its 
spiritual power.  
 
Child psychologists have noted that the very first group to which a child feels a 
sense of belonging is the family, but at a very early age, perhaps even at three or 
four, the child begins to show a need for identification with groups larger than its 
own family.  
 
The sages also noted that the Fifth Commandment “Honor your father and your 
mother,” is traditionally related to those commandments that have to do with man’s 
relationship to God rather than with the last five commandments that have to do 
with man’s relationship to his fellowmen. Though clearly having to do with fellowman, 
the intuitive feeling expressed was that honoring parents was somehow related to 
honoring God; that a positive attitude to God depended on a positive attitude 
toward one’s parents.  
 
The book of Proverbs 1:8 states: “Listen my son to the instruction of your father, and 
forsake not the teachings of your mother.” Such guidance must begin early in life 
and continue throughout the growing-up period.  
 
Discipline is an essential part of effective guidance. It means an attitude of firmness 
and the enforcement of the values and behavior patterns you care to develop in 
your child. The absence of discipline is tantamount to the absence of guidance.  
Discipline is also the other side of the coin of love: “For he whom the Lord loves, He 
admonishes: (Proverbs 3:12). Discipline should and can convey a message of love. 
Whether it involves a stern look, a slap on the wrist, a good spanking, a sharp 
reprimand or the denial of privileges, it should carry with it the clear-cut feeling that 
you have your child’s welfare and well being in mind.  
 
The idea that discipline should always be followed by warmth and love is found 
throughout Jewish religious literature. The child should not be permitted to interpret 
his punishment as a rejection of oneself, only as dissatisfaction with the act 
committed.  
 
Jewish tradition places great weight on the moral evil of publicly embarrassing 
others: “He who shames a brother in public is as though he has shed blood.” It is the 
moral equivalent of murder. There is no indication anywhere that the parent-child 
relationship is exempt from this ruling.  
 
Parent must communicate love to their children in order to build up their self-
esteem. Be free with your praise, in matters both great and small. (Lev. 19:18) 
 


